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FOREWORD

Why a new educational system for the Indians of
Alberta? To understand the need for one, you must
give a little thought to the state of the Indian
people today. To the casual observer they do not
seem to be able to, or oftem, even willing to,
benefit from the sophisticated educational - and- .
abundant career - opportunities offered by the ..~

"technological culture" of Canada today. They would
seem, to judge superficially from their performance
in Canadian society, to be destined for a life of
educational, economic and social stagnation quite
apart from the trend of mainstream society. And to
the casual observer most of them are the way they
are simply because they are incapable of being and
unwilling to be, anything else, an "{nferior race

of people.

Very few judgements could miss the point of it more.
The Indian adult was not always at the bottom of the
social ladder, the Indian child is intellectually

of no lesser capacity than his white counterpart,
Indian communities were not always stagnant pools

in the rich Canadian landscape. The truth is that the
Indian people are experiencing a turmoil that few
other Canadians will ever have to know, let alone
grapple with. They are caught in the whirlpool of a
deep conflict, a conflict of radically different
cultures. On the one hand, they are the products..

of a rich and ancient culture which has demonstrated,
by the persistent recovery of the Indian people through
repeated waves of natural and cultural shock, that it
cherished certain attitudes that enabled the Indians

to flourish longer than any other known "natural
people”. On the other hand, they find the patterns

of their lives today determined largely and forcibly
by members of a modern society that is comnitted largely
to a way of life which, even to its own realization,
is now engendering serlous threats to the survival

of that socilety.

Faced with the obvious necessity to live in harmony
with the majority culture around him, and in many
cases reluctant to abandon values that have been

an integral part of the lives of his people, each
Indian seeks through his own route some "balance” of
~ liferstyle that must grow from a blending of these
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two cultures. Some, unable or unwilling to abandon
ingrained values or grapple with the conflict, with-
draw to the setting that bears least evidence of the
presence of the "alien" culture - the reserves, which
more often than not, fail to offer him the things and
ways of 1life that he needs for leading a meaningful life.
Others forsake their own traditional ways for a place

of apparent, but dublous, dignity in a Western society
that has not yet fully learned to accept the Indian

on any but its own terms, Yet others, finding

neither spiritual nor material satisfaction in either
way of life, and in the absence of those social atti-
tudes that make possible a culturally balanced way

of 1ife, wander this way and that in the heart of the -
turmoil, always confused by the seeming hopelessness

of the struggle of life, and thrashing out at every

main festation of this conflict.

The Indians have realized that a direction, a meaning,
cannot be restored to their lives through a unilateral
"submission" to another culture; that any way of life
for the Indianmust necessarily be founded on the dignity
of his race and a pride in his heritage; that harmonious
life in Canadian society or a reserve against the backdrop
of the majority-culture setting ~ can only be achieved
through a blending of selected good aspects of both
cultures. And since the preparation'of a person for
1ife in the society in which he lives forms the

basic and broad purpose of education, hope for Indians
can be seen to be largely in the development of an

- educational process that will, through its nature and

- its example, prepare each Indian for a full life
encompassing the positive elements of both cultures.

An earlier report relating to the Alberta Indian
Education Centre developed a basic philosophy for

the Centre from these principles. In "Indian Education
in Alberta - A Working Philosophy", that basic philosophy
is refined and adapted to satisfy the more compre~
hensive educational needs of all Indians in the
Province, to serve as the foundation upon which all
facilities, including the Alberta Indian Education
Centre, may be developed. The first parts of this
‘document are.devoted to making possible an understanding
of the state of the Indians today, while the latter
sections discuss the nature of a new educational

system that must answer the needs of the Indian

people of Alberta.
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PART1-  PRELUDE

The Indian Concept of Knowledge

We the Indians of Abberta, have aluays been hunters and waulons, We Lwed our
Lives veny close to the powenﬁuﬂ fornces of natwre and our Au&u&vaﬂ which was
always a hard battle, depended on our knowledge of these forces and our acting

in nesponse 1o these fonces. We Learned early that our Lives woukld be aﬁéected,
soonen on Laten, and fon our good on to our hawm, by our every action towards

our environment and nature, We akso percedved that the animals around us,

the thees, and all other Living things, afgected each other, and us, by the way 3
they Lived; and we-realized that in onden to swwvdve in nature we had to under- A
stand all of these things - we had to have a fuff understanding of the natunal =
envinonment around uA,_and a §ull undersitanding of -owrselves, who were a parl

of that enviromment, and of our felflow man. |

The Indians observed that all forms of life contribute to 1life itself; that %;'
every living thing has its place w1th1n 1ife's framework and so-is 1mportant
They thus viewed their fellow man, and their community as be1ng as important

‘and as worthy as themselves. This attitude formed the basis of their non-

hierarchical system of society with its emphasis on decisions BY CONCENSUS AND THE
FREEDOM OF THE INDIVIDUAL. 1Indeed, a man's esteem was not measured by his
material possess1ons- which would be an 1nd1cat1on that he took more from ‘

nature than he gave - but on his wisdom and his prowess as a hunter and a warrior;
qualities which would contribute to the long-term good of the community.

The path of a hunter demanded that he know the animals that he hunted, their

life cycles, their peculiar behaviors, their dependency on their environment,

also the hunter's own potential as he stalked his prey, and his own limitations as
a human be1ng. He must see the relationships of the infinite variety of the
natural environment around him, and he must know the parts and have an under-
standing of the whole, and how each pari fitted within the whole. To be a



natural hunter he must be at one with himself, at one with his prey, and at one
‘with the whole environment. He understood that the Tives of the hunter and
"the hunted are entwined, that one depends upon the other. This insight that

he gleaned from being a hunter prepared him for the path of a warrior.

As a hunter the Indian realized that his prey was predictab1e and that his
“success as a hunter depended on how he could predict the behavior of his prey;
he knew the ways and habits of the animals and thus was able to predict their
behavior. A warrior on the other hand learned to be unpredictable, so that he
did not fall -into a trap when he was stalked by his fellow man. To be a warrior
he must understand himself, his environment, his fellow man. If he were threat-
ened by another tribe, he might be forced to come in physica? combat with his
fellow man. If his own environment in one area had been depleted by him or

by an act of nature, it might be necésSary for him to move, for the sake of

his own survival. In thus moving for food, he and his tribe sometimes en-
croached upon another tribe's hunting grounds and, for their own survival,

came in combat with them - so there were times when, for their survival, they
were confronted with the choice of dying or coming in combat with their fellow
man.

From the example of the 1ife around him, the Indian Tearned not to kill but
for the sake of his own survival. One speéies did not unnecessarily shed the
blood of another; one did not kill except when absolutely necessary. Even

in battle, certain tribes in Alberta demonstrated their reluctance to shed
blood through the use of the "coup stick". Putting his own survival at stake,
a warrior of spirit from such a tribe, would ride into battle with a coup
stick and he would touch an armed enemy at a vulnerable spot, and with this
gesture would say 'T am of superior strength and 1 have shown that you are
vulnerable, and you know I could kil you on that spot. But I will spare you.
1 will show my strength and the strength of mytfibe but 1 will spare you be-
~ cause you have a family. 1 need to defend my boundaries for the survival of

‘ my tribe, and so we will sit down in peace and smoke the pipe and discuss where
our boundaries shall be". ' .

- The hunter and the warrior also had to learn to be selfless and egoless so that
he could be at par with his fellow man, at par with the animals, at par with the
trees, and the piants, and the winds, and the rivers; because if he were not
free of his ego and set himself above the environment around him, he would be



insensitive to his surroundings and thus be vulnerable to the animal he was
hunting or the warrior who was hunting him. Thus for his own survival as a
hunter, and particularly as a warrior, he had to be fully at one with himself-
selfless, egoless and at par with every Tiving being.

The Sweat Bath, a ritual observed for hundreds of yearé by certain tribes

of this region, and carrying a special significance to each tribe, was one of
the several ways in which an Indian would seek a cleansing of his spirit.

Any sense 05 ovesn- meoniance oﬁ ou&éeﬂueé £e54en4 oun sense 06 nelatedness to
our fellow creatures, and thus Lessens our chances of suwwdival. Any growing
feelings of self-impontance and alienation must therefone be purged. The
PURIFICATION CEREMONY in our Sweat Lodge cfeans owr body and mind of all ouwr
ego and othen ifls, and today, when we are forced by Zhe sociely around us fo
wanden §rom oun path of knowledge, the Sweat Lodge reminds us fo be at one with
owrdelves and with nature. Here we must find durnselves and here owr own weaknesses
will come out, and we will have to contend with owiselves. When we have
gathered 4n the Lodge and the doox of the Lodge 48 closed, there is. noth&ng
but total bléckness and we can see only the glow of the ned hot rocks in Lhe
centrne. As the water is pouned and the steam nises, we can feel the weaknesses
within our own body and hear the sounds of ithe people beside us. As we

&4t on the eanth and bneathe ihe.mo¢5t ain and see the ned 5Lne Ain the nocks,

we ane reminded oﬁ the elements oﬁ the universe - eanth, ain, fire and water - and
we realize that we are in a tiny univense in this darkness. In the pitch
blackness we almost feel our own binth and the binth of which we are part.

The heat biings out the weaknesses and excesses of the body and the mind, and
the diseases that come with civilization heant tkoubﬂe, uicené, hudney rouble,
the weakness of stress cheated by being in conffict with the env.ironment and

in conflict with ounselves - they arne all brought Zo the surface. When we hear
the old chants,the ofd pnayenb that ane sung 4n the Lodge, we neaﬂ&ze how 5an
we have wandered from ounselves as human beings, and how far we are from owr
natunal envirorment; how much 4in conffict we are with oun 6@&£om3ﬂan No one
has to preach to us, no one tells us of our faults, we feel them Lhrough ouwr
own experience {n the Sweat Lodge. | ' '

We {ind that in onder to remove the weaknesses in'.our body, we have to finst deal
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with the conflicts that are in our mind. We have to congront ounselves and our
conflicts with our fellow man and with the envinomment. As the steam permeates
every pore of oun body we tunn o the Spinit fon help, and we see a minacle-
the Spirit does help us. Our own inner voice, our own soul also answers us,
and with the help of the Holy Man and our fellfows in the Lodge we are encouraged
- Zo donfront oun conflicts, and with thein help we become victorious oven '
our own internal battle. And having thus cleared the way, we are open o
oursefves and Lo our fellow man and our envinomment. We have nidden ourselves of -
our own congficts and we each nealize that alk 04 us Ain that Lodge had our
own individual battles to §ight. We nealize that in that Lodge we were all one.
And we had to become one in onden to overcome the conglict within owwselves,
within this small envirowment we §ind ourselves in - the small universe of earth,
ain, fire and water.

And 80 the pulfication ceremony teaches usd that Lo be at one with our enviton-
ment we must §inst clean oun body and minds o'ﬁlowc ego, owr feeling of 5@&5-4}}1;30!:.-_-_
tance., ' -

- Just as the punification cermony makes us one, makes us whole and compatible

with our whole enviromment, it also cleanses oun body {rom sicknesses aided

by various herbs and medicines which nature has given Lo us., Fon the Sweat

Bath is not only mentally and spinitually healing, it is physically healing

as well. We believe that most illnesses are psychosomatic, that ouwr whole body
44 a balanced universe. Ouwr whofe body has all the tools to deakl with diseases,
infections on inflictions. We believe that if we have an ilLness, it is because
we are in conflict with ounselves, or in conflict with the outside enviromment.

- Corglicts produce dmbalance with the various germs, and bacteria, which are a

part of ourn own universe. They are beings that coexist in owr universe 50

Zhat we may ex{st as a total entity. 1t is an imbalance that causes sichness;
physical weaknesses of the body are magnified and we percelve - not psycholog-
dcally, but consciously - Zhis imbalance within our whole being. We are forced
through the Sweatl Lodge Ceremony to become at one with ourdelves and the universe
within the Lodge, and Zhus oun whole being goes to battle againsi the forces
that have unbalanced us. When we are sick and out of tune with ourselves, the
. Medicine Man constructs a situation in which we must face owr own conflicits,
our own imbalances, and we must use all of oun enengy, our nemaining strength,
to §ight the battle within ouwrselves until we have won, Thus untilf we are in

a slate of balance the disease on infliction will not be beaten,



This native vision, this gift of seeing truly,
with wonder and delight, into the natural world,
is informed by a certain attitude of reverence

and self-respect. It is a matter of extrasensory
as well as sensory perception. In addition to the
eye, it involves the intelligence, the instinct,
and the imagiration. It is the perception not-
only of objects and forms but also of essences .
and ideals. '

-N. Scott Momaday - (D)



The Indian not only learned to understand all the elements of nature, he learned
also to perceive the FORCES behind all these elements, and the INTERRELATEDNESS
of all these forces. The key to his survival was to understand the forces

around him and within him rather than merely the physical or mater1a11st1c
entities. A man not learned in the ways of a warrior might look at an adversary
and see just the man, but a warrior saw more than that, he saw a friend or a foe,'
he saw the man's 1ife force, his aura. Could he trust that man with his life?
Would he go to battle with or against the man? A warrior was totally aware

of the forces within that man, the effects of these forces around that man

and how they affected him and the environment around him. If he did not have ‘
this ability to perceive, he was not a warrior. Not only did the warrior
develop the knowledge of understanding the forces within himself, emitted

from him, which were entwined with every Tiving being around him, not only was
he aware of the forces of all other living beings around him that were entwined
with his, could also SEE and FEEL these forces. He perceived even those
forces in nature that were not embodied in a materialistic form such as an an1ma1;
a plant, or another human being, and he communicated with those forces. By

the knowledge imparted-to him by all these forces of nature he had the clarity
to construct his own universe, ever expanding, always awsome, unfathomable, and
he was totally aware of his own relationship with his universe. Thus the world
was expanded for a warrior. When he bacame a warrior he learned to rely upon

the forces around him rather than merely the visible objects. He realized that
while his eyes could be deceived the other-senses which he developed were usually
right, and for his survival he developed those senses beyond the material

1limits, until they were the controlling factors in his life.

Thus the Indian entered into a world of forces, or spﬁrits,'a spirit world

that was meaningful to him because it offered him another dimension for survival.
Life for him became what might be called a total spiritual committment - a
philosophy that humbled him to the forces of nature, to the spirits of nature
and to the Great Spirit, the Creator, whose handiwork was all the universe
around him. The many rituals that formed an important part of his Tife often
served to bring him closer to these spirits, and the fast in nature meant for
some Indians a way of achieving a revealing closeness with the forces of nature.
One Indian might describe the fast thus ' ’



Even as the singer sees into the lmmediate landscape,
he perceives a now and future dimension that is
altogether remote, yet nonetheless real and inherent
within it, a quality of evanescence and evolution, a
state at once of being and of becoming. He beholds
what is there; nothing of the scene is lost upon him,
In the integrity of his vision he 1s wholly in
possession of himself and of the world around him;

he is quintessentially alive. '

Most Indian people are able to see in these terms.
Their view of the world is peculiarly native and
distinct, and it determines who and what they are

to a great extent, It is indeed the basis upon which
they identify themselves as individuals and as a
race. There is something of genetic significance

in such a thing, perhaps, an element of being which -
resides in the blood and which is, after all, the
very nucleus of the self. .

- N. Scott Momaday (D)



e comstantly seek to be one with the envinonment, the universe, the Creatox,
and we go back to the Sweat ledge, again and again, seeking to Learn. When we
have thus purifdied our minds of ourn ege and conglicts with nature, we may
wish to go fwither in our quest fon knowfedge of the forces of natuwre. We may,
depending upon owr own personal goaks, ask oun teachers to helpus go on a gasi
in nature. With their advice we will construct for ouwrselves a Lodge in which we
can banely ait down. Each tree we cul down o make the Lodge demands respect,
 fon the thee gave up its Life 40 we might §ind knowledge, and we make an offerning
Zo the Creaton befonre each trnee 48 cut. After we have constructed oun Lodge
in the ancient wags, we have a feasi with atl the peopfe who have come Lo help
us out through thein suppont and thein prayens. We then enter into fhe perifi- '
cation nite, where we ane thoroughly ofeansed. Owr body, our mind, our souk, our
whole being 48 opene.d'»to_ Leanning and undenstanding. Without speaking to anyene
we then go fo our place on virgin Rand fon the fast, in a quest for a vision. g
Duning the day we are outside our sheltens, and at night we are tied into ourn sheltens
by our Holy Men. Here we have made a commitiment to go without food on water for
two, thiee,” four, or as many days as one fell necessarny 40 that we may Leann the
Lesson that the Creatorn will teach us.

At §inst our pangd bﬁ hunger and thinst, oun body dﬁcomﬁom; take up much

of our thought, and the planis, animals, and insects seem Lo invade us and cause
us much miseny. We are conscious of our personal suffering and we sinike out
and bill the insects arcund us, we fight against ourselves and the environ-
ment, a8 we 84t there and suffer, akoof from the teeming Life around us. The moie
- we Rash out againsit ithe envinormeni around ws the mone uncomforfable we become.
Finally we give up the struggle. Finally we get L{'}Lecf of owr own misery, and
stant observing the Life around us. We realize that i we keep oun own place
and nespect all the beings around us, they will Let us be. The more we neduce
owr self~impontance the more we §ind that we can wonk with nature, and the mone
we feel at pan with nature; all the animals seem Zo come to our path. We Learn
hat we can co-exist with oun natuwral enviromment 4§ we neduce owr self~
impontance, and that Lif we neduce ounsefves to the Level 66 a squirriel, an ani,
a shaub, they do not bother us any mone because we stant undenstanding thedn
place. They have a night to be, just as we have a rnight to be. We may spend



To be something, to be himself, and always
at one with himself, a man must act as he
speaks, must know what course he ought to
take, and must follow that course with vigor
and persistence.

- Jean;JaéquEs Rousseau (C)
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howrs watching them and observdng the forces that control thein Life, thein destiny.
In becoming at par with the Living Zhings anound us and experiencing thein Lives

we. §ind that we can communicate with all the Living beings around us, and we
nealize that we are not separate entities, apart from abl nature. '

Aften a few days without food on water, our senses of a hunter are keen. Ourn

eyes and eans become sharper and another workd unfolds to us; a workd of forces;

a world which neveals to us the interrelationship of the forces of nature and Lhus
the {onces of the Creator; a APW wortd beyond one's intellectual compre-
hension; and here the stwggle beings, for we find that not only As oun body

abien to the natwial environment, Lt has also been cut off $rom the Life forces
of natwie, a child crying oul Zo his Creator fon help and understanding, for the’
forces within us are not sirong enough to help us. We cry out Ln prayenr, and we
Zhen feel the strnength coming Lo us, we can hear the dnums and the songs far 064
§rom the people who have gathered to ask the Creator Lo help us through these '
Lessons, and that too gives us strnength. '

These are the experiences of the night. In the monning we Look out Lnto ‘natuse,
and see the Life forces anound us. We ask each one c§ them forn help and we nece,év-z;
if. We walk softly in ourn moccasins An the ghass that we may not desiroy much
£ife, We Lean againsil a {ree and §ind the strengih and force o‘é the trhee enterding
oun body. The cool wind seems Lo nevive us and the dew drops Qbib,te.ning on the
Loaves of the trees quench the thirnst in our soul. The nature around us envigoratled

.and feeds oun souls

and whew it is all over, and ithe Holy Man opens the doon, and we see the sun
nising, we feel that it is the ginsi day of our Life, the §inst day in a new
Life of Living in tune with the spinit, and the days we have spent in this shelten
seom Like yeans. When we go back grom this experience o the purifdcation nite,
befone we helwin owwselves Lo the wonld of men, we see the Life forces o4 the
people in the Lodge, and evesn though it is black it s noi dark for us because we

see the spinits of the people around s,

Once we have the cfarnity and understanding Zhatl comes {rom being at one with
ounsclves and at one with the Creator, we nealize that there is no other path
20 follow £if we want o be in complete hamony. We call this the path of the
heant and it is the only way for a human being %o Live and the only way Lo die.



With respect to such things as a sense of heritage,
of a vital continuity in terms of origin and of
destiny, a profound investment of the mind and
spirit in the oral traditions of literature, phil-
osophy, and religion--those things, in short, which
constitute his vision of the world--the Indian is
perhaps the most culturally secure of all Americans.

e -~ . ... . .. . =N, Scott Momaday (D) _
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He 48 truly a waiion of Spinit whose soul i entwined with that of his Creatonr.
When we §ollow this path we fearn a gheatl deal about owwselves and we can undersiand
ouwr whole univense, which 48 in owr own body, our mind and our soul. We see
ownselves as a unique creation, the products of millions of yeawrs of evolution,

and we have a greater undenstanding of ouwr own personal and unique destiny.

We can hear the voices of oun ancestons guiding us, for thein knowlfedge Ls within us,
the khnowlfedge of thousands of yearns. I 48 far grealer than the mere intelleciual
knowledge that we may have amassed in oun own shont Lifetime: we §ind that our
Antellect from owr own experience does not have the knowfedge that we find §rom
being in tune with owrselves, our forefathers, the wisdom and direction which we
neceive when we arne in communion with them always Leads us in the night direction,

It was through such an awareness that the Indians survived for thousands of years
through the highly sensitive development of all their senses. Being hunters

and warriors brought them totally to a oneness with their land - the earth, the.
plants, the animals, the air, the water, their fellow man. Had they not under—
stood the need to be sensitive to the complex interrelationships between all aspects
of nature, the Indians would have succumbed to the forces of nature and would not
have survived to this day.

Oun. phitosophy, our spinituality, the communication between the forces around

- us, and within us, owr enviromment, our {ellow man, owr Language - alf have

evolved {rom thousands of years from Eiving on 2his Lond., This philosophy taught

its lessons of Living to oun ancesions before us, and we believe that every child
inherits this philosophy at his binth. Our elassroom {8 the natunal enviromment; own
books of knowledge are our oun people; oun feachers are our Hoty Men, the medicine
men, and our whole envinonment; and owr way to knowledge 44 .Zhe path of the heant,
which makes of ws whofe beings fully in hamnony with the nest of the universe.

A View of the-Western Life Style

When we Look at the workd around s today, we see many conflicts. We see a
society that has done great things for the comford of ins people and Little for
the good of natune. We see a people who have studied every Lititle part of the
worlkd and understood Litile of the helationships between Lhese pa&ia. We see a
nace that teaches its goung 1o compete with the enviromment and continue on



Do you think any man can find true happiness
elsewhere than in his natural state; and when
you try to spare him all suffering, are you
not taking him out of his natural state?

- Jean-Jacques Rousseau (C)



Every feeling of hardship is inseparable from the
desire to escape from it; every idea of pleasure
from the desire to enjoy it. All desire implies

a want, and all wants are painful; hence our
wretchedness consists in the dispr0port10n between
our desires and our powers. -

But the object which seemed within our grasp flies
quicker than we can follow... Thus we exhaust our
strength, yet never reach our goal, and the nearer
we are to pleasure, the further we are from happiness.
On the other hand, the more nearly a man's condition
approximates to this state of nature the less
difference is there between his desires ‘and his
povers, and happiness is therefore less remote.
Lacking everything he is never less miserable; for
misery consists, not in the lack of things, but in
the needs which they inspire.

By striving to increase our happiness we change it

into wretchedness. If a man were content to live,

he would live happy; and he would therefore be good,
for what would he have to gain by vice?

- Jean-Jacques Rousseau

(C)



the path of their efdens. We see the doings of the path with the head, a path
which our ancestorns knew Leads to destruction. '

A Took at the history of the development of the Western civilization will show -
that the reaction of Anglo man to the hardships of nature was characteristically
different from the response of the Indians of the past. To increase the matérial
comforts of 1ife, Anglo man treated nature as an adversary to be overcome, rather
than an ally to be worked with. He saw himself as having dominion over his envir-
onment; not dependent upon nature for his happiness but dependent upon THINGS. By
divorcing himself .from the framework of other living things he also deprived himself
of the peace and harmony that comes to a natural man working with his environment.
When he came to a relationship with nature in which he found that he had a certain
measure of control over its influences, 1ife became easier to live, but it also
po1nted to a future in which the natural environment would always remain in sub-
servience to man's needs. It cannot be surprising that from this background arose
an attitude, in society, of trying to increase one's comfort and happiness at
whatever cost - and the disproportionate development of man's ego had begun. :
And Just as the Indian came to his way of knowledge through the philosophy of 11v1ng
of his ancestors, so did Ang]o man, understandably, settle into a 1ife-style

that perpetuated his ancestor's disregard for the needs of pnature; living became

a continuous pattern of taking from nature and not giving back, a continuous

pattern of  EXPLOITATION. '

¥hen seen in the 1ight of their own-background, the dominant Western attitude
today appears a logical and inevitable result of the Anglo man's responses to
nature and the att1tude and social priorities evident in white society today
would seem to be qu1te pertinent to the white man's set of values. Consequently,
the dominant society's educational systems and all its other physical main fes-
tations are a natural result of a particular life philosophy.

The Indian, however, with his phitosophy of harmony with nature, senses the danger.
He sees a culture that has not only strayed far from the path of the heart, but

is also handing down this legacy to each successive generation through its educa«
tional processes. The educational systems of such a society, as indeed members of
that society are so aware, inevitably limit the full potential for learning that
each child is born with,stunt its growth and introduce the child to the "social



Our wisdom is slavish prejudice, our customs
consist of control, restraint, compulsion.
Civilized man is born and dies a slave.

The infant is bound up in swaddling clothes, the

corpse is nailed down in his coffin. All his
life long man is lmprisoned by our institutions.”

~ Jean—-Jacques Rousseau (C)



There are two classes of men engaged in bodily activity,
peasants and savages, and certainly neither of these
pays the least attention to the cultivation of the mind.
Peasants are rough, coarse and clumsy; savages are noted,
not only for their keen senses, but for great subtility
of mind. Speaking generally, there is nothing duller
than a peasant or sharper tham a savage., What is. the
cause of this difference? The peasant has always done .
as he was 'told, what his father did before him, what he
himself has always done; he is the creature of habit,

he spends his life almost like an automaton on the same
tasks; habit and obedience have taken the place of
Teason. : :

The case of the savage is very different; he is tied

to no one place, he has no prescribed task, no superior

to obey, he knows no law but his own will; he is therefore
forced to reason at every step he takes. He can neither
move nor walk without considering the consequences.

Thus the more his body is exercised, the more alert

is his mind; his strength and his reason increase

together and each helps to develop the other.

Oh, learned tutor, let us see which of our two scholars
is most 1like the savage and which is most like the
peasant, Your scholar is subject to a power which is
continually giving him Instructicon; he acts only on the
word of command; he dare not eat when he is hungry, nor
laugh when he is mexrry, nor weep when he is sad, nor
offer one hand rather than the other, nor stir a foot
unless he is told to do it; before Iong he will not
venture to breathe without orders.

He rests securely on your foresight why should he
think for himself?

- Jean-Jacques Rousseau{C)
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code" developed by such a society. In order to be useful to that society the child
is forced adhere to a strict rigid discip]iﬁe of man made rules and regulations
that are often incompatible with the full development of a person. He is forced
into ‘an artificial and much dreaded environment called the "classroom” - usually
drab and forbidding - where he must sit in straight rows and keep his body and his
soul dormant while a teacher pours bagfuls of informtion into his ears. Knowledge,
as the white man's methods of education reveal it, often merely as an entity to

be containerized into courses and sessions and boured into the ear of a passive

and submissive pupil, to be regurgitated upon command. Punitive efforts are made °
. by the teachers when their pupils do not accept “knowledge" in- this form, even =~
though the child's whole being may instinctively reject a process of learning that
is contrary to the natural learning ability with which the child was born.

The Indians can see that this educational process, while it fully trains a man to
function according to the tenets of his own culture's philosophy, also produces a
man who follows the dictates of his intellect alone, and sees only with his eyes; .
a man who even as a child, learned to develop his ego and his desire for supremacyg_
- over his fellow student and his surroundings, through the Spirit of competition :
~ created by his teachers in the classroom. The Indians see this as a strengthening
‘of the intellect but a slow death of the individual; the child is destroyed because
he is denied his own perception, his natural desire for learning from nature, his
soul, He isAtaught to segment, not unite; to study min&te]y each leaf of the tree,
" not to perceive the beauty of the wholé tree. And he is encouraged, in his later
learning, to segment further, to study even more minutely each Teaf of the. tree.
Children who have graduated through this process can "specialize" but what does
this do for them? After their years in school and in university, the rest of their
‘11ifé is like concentrating'entireTy-on one leaf of the tree reaching a phenomenally
high level of understanding of the propertieé of that leaf -~ its colour, its
texture, its pattern,.its veins, but not even seeing the tree on which it grew,
or the forest of which it is a part, or the rivers which flow through the forest,
nor hearing the'wind, nor seeing the sky, nor being aware of the animals, but
particularly not even being aware of how he relates to the whole natural environ- -
ment and to himself. There is nothing less than the slow and sure death of the
"nature man® in him, to be replaced by a civilized man trained to live within the
rigid framework of a society committed to a bettermert of 1ife through a reliance
on technology. The result is a society that enjoys vastly improved standards



The Indian usually took only what was necessary for
survival. Preserving the forests, animals, streams,
and meadows was vital to the Indian, because his
exlstence depended on maintaining natural things or,
better yet, leaving them alone,

When we contrast the practices of the American

Indian with those of Western man, interesting results
~are apparent. Western man, with the support of

his religious beliefs, considérs land, animals,
minerals, forests, and even native peoples to be his
private possessions. The world is his domain, created
especially for him by the Almighty for his use and.
well-being.

The consequences of this Manifest Destiny attitude
are clear. Indian tribes have been systematically
subjugated and ruthlessly driven from territories

they inhabited - for countless years.  The land is
abused by careless farming practices and the use of
pesticides. Rivers and lakes are so polluted by
indiscriminate dumping that nothing can live in or
near them. The air is befouled with particles and
noxious gases to such an extent that people die and
smog filters out the very sunlight. The once-numerous
animals of the forest and plains are now either gone —————-
or endangered--slaughtered by the millions for "sport"
or because they interfered with Western man's grand
design. The unchecked human population swells alarm-
ingly, putting further strain on frail ecosystems.
Urban crowding causes the insidious disease of city
strangulation; its symptoms are drug addiction, crime,
sickness, senseless violence, and. loss of identity,

- Albert J. Snow (E)
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of material life, that has in this process made several coﬁtributions to the
welfare of man on this planet - but a society that nevertheless faces the danger
of serious or.comp1ete destruction by the attitudes, the technology, the vehicles
through which these achievements were made.

The Indian in the Middle

When we come in contact with the nest of American society foday, we can sense:

Zhe ih&eai of destrctiveness to our whole being, fo owr spinit. To be amidst
these forces draing oun strength, as it should the spinit of any wan, and we feel
a heavy dense of anguish on disorder. We Zhink of the ternible gases Zthese people
have created, the terrible bombs that can wipe out all of the Creaton's hand dwork
in seconds, and we feel a sense of sorrow that our fellow man has strayed thus

far from the way he was meant to be.

To an Indian brought up by his parents in the Indian ways of 11fe, even to an ‘ﬁr
Indian accustomed to the nature of 1ife on a reserve, the very different attltudes

of an urban society are a source of bewilderment. His forefathers sought happ1ness

in striving for fullness, he sees comfort found mostly in mere material possess-

jons- he was taught to be wholistic, he sees knowledge sought after through fragmented
thought and specialized study. He was taught to revere life,’ he sees the deve1op-é
ment of methods of mass destruction. He knew a simple life, he is now surrounded

by machines and systems that often direct the lives of the people.

But of all the contradictions he faces, perhap; the most painfu1(is the system of
education that is thrust upon his children, for it is in the education of their young
that the future hopes of Indians 1ie. It is improper education that can hurt them
most for it is education, as the means to affect change, that serves as the back-
bone of the1r survival as a people.

As their chi1dreﬁ go through the western educational process year after year,

the intellect, more than the rest of their being, designed for straight thinking, is
exercised - there is a slow death of the natural child, without his even being

aiare of it. For during years of this process the child becomes tess able to listen

' to himself, his own body, his own soul, and the other senses that his forefathers

developéd by being hunters and warriors of spirit. He is weakened as an individual
because he is taught to deny his own perception, deny his own roots, deny his own



.We may become powerful by knowledge, but we
attain fulness by sympathy. The highest
education is one which does not merely give
us information but makes life in harmony with
all existence. From our very childhood habits'
are formed and knowledge is imparted in such
a manner that our life is weaned away from
nature, and our mind and the world are set in
opposition from the beginnings of our days.
Thus the greatest of educations for which we
came prepared is neglected, and we are made
to lose our world te find a  bagful of
information instead. o

- JeanmJvaués‘Rousseau ©
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eternal wisdom, deny his whole soul. Since the welfare of civilized society
depends to a great extent on a commitment to the needs of technology, he is
often taught to deny himself-as an individual completely, deny his own in-
stinctive knowledge of nature, and rely on the knowledge assembled, organized
and imposed on him by other people. He becomes entirely dependent upon other
human beings for this knowledge, for his identity, for his RAISON D'ETRE,
for not only does such a system give him everything the dominant culture
wants him to know, it even gives him his only sense of identity - he becomes
"somebody" if he can conform to the norms of the society by exercising his
intellect and his ego, qualities that have often led to success in society.

With the need to "specialize" in modern society, the path to knowledge has
necessarily become a fragmented one; gach fact is studied 1ike‘a'separate leaf

on a tree, studied independently. Fach twig, each branch, each part of tne
tree is viewed in isolation. This makes the Indian child not only dependent

on these facts for successful competition within the system, but also dep-

endent always on his teacher to explain the interrelationship of all of these
facts.. The more he wishes to learn, the more are the facts thrown at him.

"The more he wishes to succeed, the more dependent he becomes on outside authority
and expertise to gather these facts. He is a recognized member of society

only when he has totally given up himself and conforms to the ways of the society
around him; and by this time his ego'énd his intellect have become a sighi-‘
ficant part of his life styles,” — 0 7 S

 In contrasi with these attitudes, owt teachens, ouwr ofd people Learned from
thein ghandfathens that Leasning 48 inwnelevant if 4L does not nelate to the
_Kiﬁa experience oﬁAedch individual, if it dees not make a man compatible
 with his internal fonrces, with his feflow man, with his total enviromment.

When a child is-born, the Indians perceive him as an individual to be respected,
as he is the product of his ancestors. He is pure and he speaks the truth,

he has not developed his ego and has no cause to be dishonest with himself

and with the people around him. Little children are complete human beings,

the handiwork of millions of years of evolution. Within them rests the

" potential of developing all the knowledge that a human being needs to survive.
Just as a deer does deerlike things when he springs from the womb and a bird does



- Teach him to 1live rather than to avoid death;
life is not breath, but action, the use of our
senses, our mind, our faculties, every part of
ourselves which makes us conscious of our being.
Life consists less in length of days than in the
keen sense of living.

In a fhatural state man is only eager to preserve
his life while he has the means for its preserv-
ation; when self-preservation is no longer possible,
he resigns himself to his fate and dies without
vain torments. Nature teaches us the first law

of resignation.

- Jean~Jacques Rousseau

()



Freedom, not dron diseipline, is the open-

sesame, for discipline imposed from above defeats
itself through fear of punishment. To be
educationally -creative, it must be self-discipline,
an inner condition and not an ocuter imposition.

- Sasadhar Sinha (B).



The regular type of school forcibly snatches

away children from a world full of the mystery

of God's own handiwork, full of the suggestions

of personality. It 1s a mere method of discipline
which refuses to take account of the individual,
It is a.manufactory specially des1gned for
grinding out uniform results.

- Sasadhar Sinha (B).
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bird1ike things when he hatches from the edg, a human being has his own path,
and if he listens to himself he will understand how he fits within the Creator's
Grand Design. The Indian is taught as a child to 1isten to himself, not to
accept knowledge from others as his own knowledge; when his own knowledge is
proven to him, he can adopt it as being relevant to himself. He is taught that
the experiences of others are totally related only to them, they give an
‘jnsight into the way they are, but not into the way he is. Their knowledge
cannot be meaningful to him unless he experiences the knowledge himself. |

The Indian is not by any means alone in this thought. Rabindranath Tagore,
the- noted poet and philosopher from India, said: "I have a deep rooted convic~
tion, that only through freedom can man attain his fullness of growth ....

the Power of thinking and jmagination are undoubtebly the two most essential
powers in 1ife, which must not be ignored if one desires to grow up in a proper
way". The Indians of the past knew that a child should be encouraged'to be

an individual, encouraged in his development by his teachers. His teachers
constructed situations for him through which he may find hinself, and he was
taught to search for knowledge. His teachers gave him tests that forced him

to use not only his intellect, the process of straight thinking, but his

‘whole mind, his whole bedy, his whole soul - his whole being. He was placed

in a position of self-testing and self-discipline, not in a system of competi-
tion. Unlike the child of the dominant culture who is taught to be dependent
upon higher authorities and systems for every aspect of his learning, the
Indian child was taught to be dependent upoh himself. ' '

In the man-made classhooms of the wesiern culiure, our children, Like the othen
Canadian children, ate brought up to be fearful of authority, and.ﬁean'aé punish-
“ment s used as a took for teaching. We know that fean is an inhibiting |
~ fonce in the ghowth of a chitd, In the natwwal engi&oﬁment which was the
classnoom 0f our forefathers, our teachers taught us Zo overcome feat. A
hunten and a wwuiion Leaxns about death, and how plants and animals must die
in onden that he might Live. In RilEing one's own food there L8 a gneat'ﬂebéon
about death. One Learns that death 44 a parl of the Guand Design of nalure
and Living beings have to die 40 that others may Live. A warion of spinit
must experience the death of others and Learnn to accept his own if he 44 1o
“conquen fean; because Lf he conquens the fean of his death he {s §ree of all
fean - he 4is free of outside contnol, fon it was through his own experdencesd
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and thhough his own teachers that he undenstood and overcame fear.

Thus the Indian child is torn between two cultures: at home he is brought up

an. Indian, at school he is taught va1ues‘that are strange to him, and at home
again he is bounced back to the Indian way of life. Too young to understand,

and without much choice anyway, he is sucked into a conf11ct in teaching that
leaves him with a lot to learn. He fumbies through his schoo11ng, stumbles

“at the academic tests of his knowledge, and, without this very necessary

certification from the educational system, is launched into the adult world
i11-equipped to bring harmony to himself, leave alone Tive in harmony with
others of his kind or an alien society. An Indian in the present educational
system does not really have a fair chance to develop as a full human being.

The Cultural Balance

The Indian sees in the full rea11zat1on of the values of his own culture
much more than merely justice to a few people; he sees the growth of a univ-
ersal. understand1ng of a whole way of living. Iron1ca11y, his survival as

a unique peopie of the world could, through such a universal understanding,

" deflect western man from his own present gradual degradat1on of 1ife. But -

his survival as a culture is threatened by the present attitudes that society
harbors towards him, and he realizes that his hope lies in being allowed to
chart his own path, to seek and offer to society his own solutions to the
existing stress on Indian Tife, both in the urban scene and in the reserve.

We must be allowed Zo help oun children when they become confused, when they
become exposed to the values of a society which shows Litile understanding of his

- einoumstances. Oun children must not be fed with systems that go againsi Lhein
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dnnate hawmony with nature. Thein dnner vodice 4s pure and sthong when they ake
chitdnen and we cannot Let them think that this inner voice £8 wwng. We cannot
allow the systems to create a conflict, to fonce a child to believe what he

is told to believe by his teachers nather than what he hears from within hinm-
snlf. His education must be in accord with his Life. 1In his preparations

fon Life in Canadian society the child needs suppont forn his 4Lnnate convde-
tions as well. He needs them strengthened in his teaching, and he does noi
§ind this sinength now. He must be allowed to be thue Lo himself.

The Indian realizes. that in his cohstant struggle with the alien values
thrust upon him, he must not grow insensitive to the many aspects of western
culture. that he must acquire to function in western society. He must be
given the opportunity to select those aspects of the dominant society that he
needs for his full development in the world of today. While he must not be
taught to placidly conform to the whole alien value system, he must be offered
the knowledge he needs to examine the values of the white society and under-
stand the interrelationship in all of its facets, and choose his own way.

He realizes that the ideals of the dominant society are rapfd1y changing and
that people are striving to come closer to themselves, to their fellow man
and to the natural environment. Many people dedicated to this way of life,
today_ﬁave values similar to the Indian's and he is hopeful that a bond of
communication cou]d be formed with these and other members of the dom1nant
society who are seeking to expand their knowledge beyond the Timits of the
materialistic environment theyhave created for themselves. The Indian feels
it is imperative that he understand these people and is willing to share his-
knowledge with these people.

"The Indian", says Popovi Da, "does not imposé his values on others. They are
not missionaries, but they have faith in themselves. Among those Indians

who believe and practise their own re11g1on, there is a uniform belief that,
during the centuries of living on this continent, they have made a unique
adjustment and that their well-conceived percepts could supply important
alternative behavior patterns to the anglo society. They believe they could
mesh their contributions with those of the white society and, given time with-
out harassment, they could produce a model for twenty-first century Tiving.
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But if they are plunged into a society with which they have little or no
familiarity and less interest they will sink into the morass of the slums," *

Our biggest hope Lies in ourselves, our own efforis. What good are the
programs of the dominant society that Dy Lo hebp oun people afien they have
been cnippled and destroyed? They happen afier the damage is done. The hel-
pen takes an ego-motivated position and his very help 48 destruetive because
he sets himself above us and givé,é - and the giver is the destroyen. Only

we can help owwelves, and the only way we can hefp owrselves L8 to follow oun
own path of knowledge in undenstanding Zhe new enviromment around us, The
man who shanes this Land with us L& a part o{ that envirnomment. Forn our own
sunvival we must undenstand his actions, just as we need Zhe knowledge within

uAﬂ

1t is thenefore impontant, if we are 1o swwive, lo gain as much knowledge
about the peoples around us as we can, because not only do we want fo survive
but we also want to be free - free as we were before the coming of the 4mmd~
grhant cultfure. 1L 48 nod inconsistent with owr culture to understand.our
whole enviromment and our §ellow man, not only to fake defensive aclion Ain
orden that he does not destroy us, but also Lo take the positive action
typical of a wavnior and a hunter who Lived in hmmony with his totak- emvin-
onment. We have fo be at one with our fellow man, yet retain ouwr own Adentity.
‘We can s£LL follow a path of owr own choice, a way of Life suited Lo our
cineumstance, which £8 spinitually entwined with natune and the Cheaton;
but we must Leaan to trneat owr fellow man, as different as he is Lo ouwr own
beliefs, as indiffenent as we believe he 4is fo ithe Life cycle, as a membes
Cof the human family. We have to understand the functioning of the various
systems of society, Lincluding the educational system. (e have fo Learn how
1o "think staaight" and understand the rest of society, sdince we must compele
with memberns of this society in orden to perforwm in it.

*n. Popovd Da, son oﬁ the won,&d ﬁamed potien, Maria Martinex, himself shares
hen fame as an antisit of great nofe. As fommen governorn 0§ the Pueblo of San
Tedefonso, his observations are based on intimate knowledge and perceplion.



What does education mean? It means avakening
one's 1life fully. Life means constant progress
along the path of one's true interest,

Before his parents chose a calling for him, nature

- called him-to be a man. Life is the trade I would -
teach hin, ' .

- Sasadhar Sinha (A)

t

I secure his present good by giving him his
freedom, and his future good by arming him
against the evils_he will have to bear.

- Jean-Jacques Rousseau (C)



From the biological as well as from the psycho-
logical point of view, the educator must consgider
the child as a little human animal destined for
the spiritual and moral life; and this animal
develops according to certain laws whose natural
progression must be respected above all.

- Jean-Jacques Rousseau (C)
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BARTI1- EDUCATION

The Need for a New Educational System

Such are the basic Indian values, and also some of the dominant society
values that are so different. - In the.light of these fundamentally different
value systems it is not hard to understand that the educational system of the
anglo society, in its, present form, is not capable of serving the Indian people.
It is therefore necessary to develop an educational system that would be most
suited to the Indian values - both in their traditional forms and in their
presént—day adaptations- and to examine ways in which it may be implemented.

The broad purpose of education is to prepare a person for life and for his
fullest development as a human being. An education system developed for

‘Indians must, then, be cbmpatibTe with the unique Indian circumstances

of 1ife, at the same time equipping him with the areas of knowledge that he
requires in order to lead his own life, wherever he may wish to be. In its
homes and its schools, the dominant society develops in its young appreciation
for‘their own culture, and a knowledge of their own life-style, and thus is
seen in their places of learning as well. This educational system is naturally

_therefore suited to the survival of that particular culture. The .Indian
has been on this.continent thousands of years longer than the_anglo man, and
it is indeed hardly surprising that he should have developed an extremely rich

culture and life-style during this time. It becomes imperative that, just as
the anglo child must learn a respect for his tradition, the Indian child must
be prepared for 1ife in such a manner that he develops a growing sense of
“belonging" to his own culture -and tohis own roots. And if the Indian is to
tearn in the proper'unique context of his own tradition, then Indian methods
must help shape the process of his teaching, and in fact the western knowledge
that the Indians must acquire must also be transmitted in the same way.
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1t is consistent with owr traditional Lives that we Learn as much as L& needed
4o enablfe us to swwive. The white man's knowfedge 43 not exclusively his,

it is pant of the knowledge of the community of man. Therefore we do nof Lurn
ourn backs Zo this knowledge, we wish Lo Learn Lt ﬁonroun benefit.

Since the Indian has always been so close to nature, the white man's ways
of fragmenting knowledge are foreign to him, and he has always thought in

terms of wholes. He therefore cannot conceive of learning as being a process

in which his mind is_saturated with segmented factual material. He would
rather place the stress on understanding concepts and processes, and study
the details only in their relation to the whole. An education system for him
must therefore present all learning material only in terms of their rele-
vance to his life-needs. The learning process must be consistent with the
processes being learned.

Concept for Indian Education in Alberta

The greatest road-block the indian meets on the way to a "CULTURAL BALANCE"

is the present educational mill in which the bewildered Indian chf?d finds
himself. It is here that the child's native values are first questioned,

even summarily rejected. It is here that he is taught he is an inferior being,

" through books and teachers displaying little knowledge of his culture. It
"is here, indeed, that the entire conflict between.the cultures most vividly

manifests itself, for it is in the teaching of its young that are reflected

the attitudes that any society treasures most. 1t follows imperatively that,
if the Indians as a peoplie are to remain and grow as a unique culture, then the
effort must begin with the early learning process of each individual Indian.
The Indian must be given the educational opportunity to realize his potential.
He must have the opportunity to acquire an pducation which will allow him,
depending upon his interests and abilities to serve in any section of society

that he chooses: to enter the professions; to train in vocational skills; to

pe e



Education should be a spontaneous process.
Children would imbibe education as they imbibe
food without suffering the consequences of
forcible feeding inherent in present-day
education.

- Sasadhar Sinha (B).
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train in business skills; or, if he wishes, to use his education in serving
his reserve community in one of the many areas where his service is needed.
However, in order to develop him as a full human being, his education must
also provide for his emotional and spiritual needs, which are unique.

We musz change the present "celds and bellfs” system of education which deve-
Lops weak people entinely dependent upon a quesiionable sysitem; we. must
develop the kind of education which encounages Andividual strength, the kind
0§ education where each child can quench his Zhinst for knowledge at his
oun pace hather than by competing with his fellow students. He must compele
with himself. His own battle must be with himself finst, for only by thor-
oughly understanding himself can he understand his §ellow man.

The first encounter between a childand "school” should be a positive experience.
He has, until now, spent his earlier years in the community in which he was
born, with his parents and relatives, and among his friends. This is his |
world, the only one he knows and the only one, because of hisféxpefiénées
within it, that has any real meaning for him. It is his reference point by
which he judges the lessons of each new experience. Within it, close to his
parents and relatives, he feels secure. He may have picked up a smattering
of English, but the language which he hears spoken, understands and speaks

is the language of his people. At home, he may have been told stories of his
“forbears, of nature's creatures or of religious matters; Indian things spoken
of in an Indian way, by Indians using hjs_Ihdiap_]anguage. At home, he has
been taught“by Indian methods,'Indianrstaﬁdards of behavior and respect
appropriate to his age. This learning experience began when he was born; he
_has since learned his language, some of the social and religious values and
beliefs of his people, and, through experience, other matters regarding the
natural environment surrounding the community. He identifies, in his child’'s
way, with the culture of which he feels to be a part. His roots are at home
and in his community and he feels secure; he is a young Indian.

At this point in his learning process, school should not be a disruptive force,
an abrupt removal ¥rom his familiar surroundings to a strange place, to an
alien bu{lding. In place of his family, a strange person who, even though not
a part of his world, is somehow in a position of authority over him. Where
dogmatic standards of behavior and respect are impgsed; standards which are
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- The basic education of the mind and the release
of the creative impulses in a person can normally
be achieved only through the mother tongue.

No one can derive treal benefit from the cultural
resources of other countries without first
acquiring a firm footing in his own cultural
traditions and heritage,

One learns a foreign language in ordcr to open

up a new pathway for the mind in an unexplored =
treasure house of knowledge and thought, If the
mind has not been initially trained to find its
way in the world of ideas through an intelligent
mastery of the processes of thought in cone's own
language, new languages may only create new
confusion.

- - = Sasadhar Sipha (A)






If the infant sprang at one bound from its mother's
breast to the age of reason, the present type of
education would be quite suitable, but its natural
growth calls for quite a different training. The
mind should be left undisturbed ti1l11 its faculties
have develcoped; for while it is blind it cannot see
the torch you offer it, nor can it follow through
the vast expanse of ideas a path so faintly traced
by reason that the best eyes can scarcely follow it.

Of 21l man's faculties, reason, which is, so to speak,
compounded of all the rest, is the last and choicest
growth,, and it is this you would use for the child's
early training. To make a man reasonable is the
coping stone of a good education, and yet you profess
to train a child through his reason! You beégin at

the wrong end, you make the end the means. If children
understcod reason they would not need education,

but by talking to them from their earliest age im a
language they do not understand you accustom them to
be satisfied with words, to question all that is said
to them, to think themselves as wise as their teachers;

you train them to be argumentative and rebellious:. and
whatever you think you gain from motives of reason,

"you really gain from greediness, fear, or vanity with

which you are obliged to reinforce your reasoning.

— Sasadhar Sinha (A)
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duite different from those he has learned at home; where he is forced to sit
in an imprisoning classroom, where matters irrelevant to his life are forced
upon him in a manner and by methods incompatible with the benign, carefully
contrived instructions of his parents. Where a language other than his own
js the medium of conversation. Where things familiar to him, Indian matters,
are ignored or repressed, including the values and beliefs which he learned
from his parents and which are a part of his character -~ to be replaced by
alien values and beliefs held to be the proper ones. Where the language he
understands is not the medium of communication. Where he is subjected to a
process of melting down, as it were, to be gradually recast in a mold con-
forming to the values and beliefs of his new teacher and the school, Where,
as this process is being brought about, his Indian roots are eroded. Where
the school and his parents teach him incompatible value systems and he is thus
in conflict within -- while being in conflict with his teachers on the one .
hand and his parents on the other. His natural learning process has been
arrested and as time goes on, school becomes the generator of misery.

No, the Indian child should be treated as an Indian chiid. His first experience
with "school" and his "schooling” should be as an easy merger'with the Jearning
process already in effect. The values and beliefs and cultural matters

which have begun to form his character and are part of his make-up shouid

be bfoadened, as befits his age and his ability to grasp them. His physical
environment, with which he identifies, and which has been the réference
point for many of his direct 1earn1ng experiences up to now, shoqu cont1nue

to have its place in his continuing learning process. - All th1ngs which he

has come to think in terms of, should continue to be the means of imparting

new knowledge. His language - the Jénguage with which he thinks and under-
‘stands - should continue to be the medium of communication in his continuing
Jearning process, particularly in his early "schooling”. Indian matters must
continue to be taught. Local people - his parents and the wise men of the com-
Cmunity, amony others- should add their instruction and direct presence to the
learning and the learning environment. Thus their importance - and the impor-
tance of what they taught - would be enhanced in the eyes of the Indian child.
This importance should never be diminished, because the chi}ﬂ's sense of security.

must never be threatened.
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His school must therefore be located within his own community - close to home

and family; and for the above reasons, the school shoulid be governed by community
representatives. Once thechild has found the school an interesting place,

having learned matters concerning his people, their traditions, some of their
culture, and so on, other subject matter can be gradually introduced. Every
effort must be made to present this material in a relevant manner, applicable

to the child - that is to say, in the context of the natural environment, or

in a way which uses some part of his culture as the Tearning example.

The child soon becomes bored w1th a torrent of words directed at him. During
"his early years, d1rect experiences contributed most to his 1earn1ng, and in
this transitional period at school, any changes must be gradual merges. Direct
experiences should continue as one medium of learning, and audio visual pre-
sentations, perhaps the next most interesting medium, should be used as much

as is possible and practicable. These could present both cultural and "subject”
matters. They should be presentations which are tailored to his level of under-
standing and in sympathy with his particular tribe and language. These aids

and the relevant books very probably do not yet exist, and they will therefore
have to be specially produced. "Grades" or Grade levels" - with their black-
white pass-fail connotations could have no place in this school. While they
may be an easy device of evaluation for the teacher in a convent1ona1 classroom,
they do not serve the children in a school which views learning as a continuing
‘process, since Indian children are not in this school to earn Success or Failure
labels - they are here to learn. Therefore a truly ungraded curriculum must

be followed, with interest and ability being the basis for the child's learning
pace. Consistent with the Indian ways of teaching, the child should have
freedom to learn; his teachers will provide him with guidance to channel curiosity.

Above all, his teacher - whoever he may be - must sympathize with the Indian

B people and be sensitive to theirways. He at the same time must have a clear
grasp of the ways of the dominant society, so that the child may begin to
expand his knowledge beyond the Timits of his community, and so that the good
qualities of the dominant society will not be understated. However, an Indian
teacher upon whom has been impressed dominant society values and beliefs,

and who possesses accreditation from that society, with little or only a
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superficial adherance to his own peoples values and beliefs, is 1ikely to

be particularly unsuitable as a teacher in an-Indian school. These sensitive
teaching needs are best served by persons on the reserve, perhaps without -

a formal degree but with a deep-rooted knowledge of the dominant society,
Indian people and subject matter; or perhaps even by a sensitive teacher from
the dominant society who understands the language and the ways of the Indian
people. At the present time and in the present institutions, teachers do not
have their training directed to preparing them to properly perform their task
among people of a different race within the context of unfamiliar customs and
language. 1t will therefore be necessary to specially train the teaching
personnel, and the training must be done only by those who have the proper
background.

The culture, customs, language, attitudes and needs of the Indian pedple are
unique, | The type of school and school system which serves the dominant
society will not, as is evident by their product, adequately serve the Indian
people, and a new system must be developed which will realize these unique
needs. It is particularly important that the teacher in such a system,

the learning environment, and the community form a cohesive unit whose first
motive is to educate their young within the context of their own culture and

in a way relevant to them. The educational system and the educational process
must not be a rigid unit of force and imposition - it must rather be compliant
‘with the needs of the Indian child and obtain its results by the sensitive appeal
to, and by taking advantage of, the Indian child's particular ingrained learning
process of impression and recall. ) ' ‘ '

Cultural matters are learned by instruction, observation and through continual
“use throughout one's Tife. There is no way that learning of things of a cultural
nature can be compressed into a short time, then abandoned to learn other things.
" The culture must be lived to be alive: therefore involvement during the schooling
process must be continuous - and at a pace elders judge is in keeping with the
Indian child's age and understanding. In the meantime, and at the same time,
Jearning of western matters should be accelerated but not presented in a manner
which is incompatible with't&echde‘s native way of reasoning, or erosive to

Indjan values and beliefs.



24

14 is not that the dominant society would Lose by giving us the opportunity

of collecting and dispersing oun knowledge 1o ounselves and o Zhe rest of
society, they would gain since thedir own perspective would be broadened. In
the past few years the ways of the dominant sociely have been held in question
by thein own children. Thein own childrensee the flawy in thein system.
Thein own children are crying for a sense of soul, Thein own children abhon
being caught An_ the systems that crush Zheir souls and thelir humanness, and
thus that society {4 changing. The concern of the majofwty of people caught
within Zhe Ayétemzs 8 bung heand all over this country, all over the world.

But we have the answers for ouwr own total human existence and ihe dominant
society 4is seeking them. While they are seehding the hnowledge They have missed
from centwries of being without soukl and “§reedom, it {8 sTiLEL a part of our
knowtedge and our way of £ife.

Tn every one of owr classrooms in which any of our childnen are being Zaught,

we must for the sake of our children, have a teacher who knows owr own culfire,
owr fanguage, who is an Indian in spindf, and he must also be able to communicate
effectively with the doninant culfure. There are many people in the dominant
society, who respect dun values and our point of view and who would Like Lo

brow more about us, and Learn from our oun feachers. wfuth thein attifudes
they can help us and owr children L‘Lme.ndauéﬂg and in retwin we can Leach Zhem
much. Hopefully these ﬂepnebenia/twu, the best of the dominant sociely, can

- help us teach our children about the good fonces in the dominant culiunre.

Oin own Indian teachers musit be Learned in the Indian ways of Ieach,mg Our
traditional teachens knew various ways, various situations which they would
construet forn us in onde)a that we may find the knowledge ourselves. Each person
. must §ind his own way. Each person has his own path but ultimately as we

view oun Andividual jowu’le. ys we nealize that the path 4is wide and that we are
all on the same path. We realize that ae are at differnent positions on the
path and some of us have gone off the path, onby to come back fo foflow Lt more
staingently. Sometimes we can ask help from people who are furthen along the
path and somelimes we can give help to othens who have yet to Learn the exper-- .-
Lences nelevant fo this jounney. Bul we can never advise people what to do.

We all tackle oun problems aééwtasutﬁy, alk make ouwr own separate mistakes and
from these we Leatn.
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But what we {ind anazing is that when we are on this jouwrney - the answens

are the same. The answerns have come frhom within us and They are owr oum
answens. And if they are the same as those of oun fellow man, we nealize how
much alike we are. Oun experiences heinforce ouwr onenedd, our wholeness,

bun Aameness with our §ellow man and with the total env.inomment - and the knowledge
came not fhom wifhin a book, it came from within ourselves. The various tests
which ouwrn teachens place before us - which evolved gnrom thousands of years of
rnitual - force us Zo godeeply Lmwond Lo ourselves Lo fi.nd the answen; 4o deep
that we might even read owr own genetdc code; 40 deep Zhat within us we find
fknowledge that is beyond ourselves, beyond owr own intellect, a knowledge that
45 passed on through our ancestons. That knowledge dwells within each one of
us and L% 4s the knowledge of thousands of years, not the knowledge we have
gleaned in ourn shont exisitence. 1% 4s the knowledge a whole species  has
absonbed fnom its entine evolution. The experiences which we Learn from Zhe
tests and from our teachesis, make us thinst fon knowledge. Life becomes a
fantasiic experience.

But we must Lempen this knowledge with the broader and deeper wisdom that comes
fnom an awareness of the:wags of the other peoples, the other ancient cultures
of the wordd. Thid-will give us the abllily and preparedness to meed othen
peoples, to strengthen ine dignity of oun nace by undenstanding fhose people

who shate oun sensitivity forn the univernse.

In the process of Indian education, in a sense, learning and culture will
proceed hand in hand. A foundation of Indian culture is being laid which is
being continually added to during the school years, along with a gradually
_increasing infusion of western knowledge, language and customs. These two
elements are presented in a coordinated manner and by the sensitive, integrated
presentation of learning materials - that is, the presenting of western knowledge
in an. Indian context, in a manner relevant to the Indians' immediate 1ife and
individual learning pace. |

Thus, ih-the Indian c¢hild's mind is born a knowledge of, an appreciation for,

and a sense of identification with his people; the reinforcement of individual
worth through involvement and achievement. And because the religious aspects,
among others, of his culture have been nourished and followed, there is deﬁéloped
an individual who, when the time comes, will have the perspective to keep at
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peace with himself in whatever society he may eventually be.

And so the "Cultural Shock" which has been particularlyruinous to ‘the Indian, will
be removed. Through gradual involvement in varied learning experiences throughout
his school years, the Indian has gradually lived the changes; he has gradually
adapted himself; and while his Indian values and beliefs have been honored and
emphasized, he has Tearned western knowledge as well; the latter being an iﬁtegra]
part of his total knowledge due to the manner in which it was taught and Tearned.

The Indian youth has at the same time received an education in all the academic areas
within the normal syllabus of a western school, and at a final Jevel corresponding
to that of his dominant society counterparts. Thus, his cultural education has not
detracted from, but -has enhanced his progress and achievement in studies that, when
he may wish to enter into a more specialized western educational system Tlater in
1ife, serve to bring him to a par with the academic training-of students of the
dominant society. Thus he has received the educational opportunity to realize his
potential.

The Educational Network

While the education of young Indians will form the foundation to a strengthening of
the place of the Indian Culture in modern society, it is obvious that attention must
be directed to several other areas if Indians of all ages are to regain lost confidence
in their abused identity, and a harmonious co-existence of both cultures is to be
achieved. Young Indian adults might wish to be adequately equipped to function in

" today's technological society, or prepare for a higher study in a university of the
dominant society. Both yo&ths and older Indiansmight wish to receive training neces-
sary for the development of small and medium-scale industry on the Reserves. Older
Indians may wish to receive technical training, or prepare for administrative and
organizational roles; Indian teachers must be trained for service in Indian centres of
Jearning. Extensive training will be required in the areas of fine arts and other
creative §ki11s, especially the traditional Indian crafts. Several Indians may be )
expected to research, assemble, document and study Indian history and folklore, to



The Alberta f;ﬁgég Edaéafigﬁ_béntfe Wf11”supp1y thé othef places of learning with

27

develop resource centres, archives of Indian knowledge. To realize so vast a range
of goals, the Indians envisage, in its full development, a total educational system
that will be designed to serve all aspects of Indian life and cater to every need
and aspiration of the Indian people.

The educational, social, and economic needs of each individual Reserve will be met
most satisfactorily by educational facilities located on the Reserve, and offering
a wide range of opportunities in education, vocational training and life skills, to
persons of all ages in that community.

specially developed training facilities and resource materials, and also function as
a place for higher learning and a springing point for major inter—cu}tura? communication.

Other special facilities will be developed to serve other special needs, as those
needs arise and are felt.

Thus the Indians of the entire province will be served by a network of educational
facilities which, by virtue of their geographic locations and committed goals, will
be equipped to respond to needs generated on every reserve - a network that will grow

- and adapt in step with the needs of the Indian people.

Education at the Community Level

| . The foundation of an Indian child's education, which relates him to the cultural

' tradition of his people and prepares him for a later life in western society, will

be cast in COMMUNITY-BASED SCHOOLS located within each community and designed to

provide the learning resources and facilities prescribed by the needs of that community.
These schools will function as storehouses of resourse material and personnel, whose
prime function is to make available to the community all the necessary learning .
materials, teaching personne? and places for learning needed by persons seek1ng a

8

basic level of education.



But where the school is not at one with our
entire social life, where it is an imposition omn
our society, it is dry and lifeless. What we
learn from it is learnt with difficulty; and when
the time comes for its application we cannot

use it adequately. We learn our lessons by rote;
they have no relation to the people around us,
‘no relevance to life. Our school-learning )
finds no echo at home or among friends; on the
contrary, it is often looked upon with hostility.-
In such circumstances, the school is only a '
machine, a manufactory of matter without life.

-

~ Sasadhar Sinha (A)
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While their main responsibility lies in offering early learning opportunities to
the young, they will always also be a valuable asset to all other persons who wish
to take part in the learning process. Upgrading opportunities will be offered to
adults in the community. Training in a wide range of vocational skills and trades
will be offered, with equipment not only adequate for comprehensive training but also
suitable to allow the school to offer actual technical services to the community.
Courses in business educaticn, administration and so on will equ%p peréons to function
in responsible roles in total cohmunity development work.

.In the Leanning places of our young, the knowledge, the cwwviiculum, the various
proghams, must all be desdigned forn each child s0 that each will Lean after his

own heart, his own natuwre, his own separate being. The "peer group” of Iwzntyégive
orn thinty children Locked in a classroom, entirely separated from the nest 0f thein
community, entinely separated §rom theirn natural enuinomneni, muwst not be allowed Lo
continue,

There are other methods of education that are accepted in the dominant culture -
which are in use among many people 0§ the world, whose purpose is 1o develop the
whole human being, to devefop the whole person, Lo base the whole educational system
on the individual needs of the students. Thene are no grades in such systems. Each.
individual student i3 allowed fo Learn as much as he can understand and cope with,
without The other sifudents being bored by held ;back from their own faster pace.
‘SLowen children are not humiliated because they cannot. fearn as quickly as others.
Such are the methods we want. A child on his own; encouraged away grom the classroom
setting to seeh hnowledge; having all the necessary capsules of knowledge of Lhe
dominant culture available Lo him, be they books, notes, orn Xapes, having Indian
teachens and western resowrce people. to answer his questions; counselled and guided
by his own people when he is confused, - this Ls the way of Learning for our children,

The conventional classroon stifles the chitd's growth. Tt should be replaced by a
nesounce centhe and by nesource people who will guide each child along his cwn path.

He must be able fo communicate directly with his Leachens and his counseflons. He -
must have direct access Lo all resounrce maternial fo help him on his way. Siudents
should be encounaged Lo help each other and Leach one anothen because through Leaching,
one Learns a gheat deal.- So they should be encouraged to assemble to disouss the
knowledge they are gaining, fo determine whether L& L& nelevant to them. The teachens
themsebves must Learn fo be at par with -everyone efse, and with the students, as this
A8 the onby wiy there may be achieved a communication between them. Knowfedge shoufd
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be taught to the children 4in Lorge ghoups only when one-way communication is necessary,
such as with the use of §ifms and tapes, perfommances on Leclures; but Lhis one-uny
cowrse of knowledge must not be imposed as eternal twiths, it should rather be offered
as information which will spank the children to ashing questions and seeking thein
individual answers through discussion with thein feflow students and thein teachers,
though neseanch and at the resounce centre. B

Tndeed this will be the natwrie of alf owr Lewrning places, and the Alberta Tndian
Education Centrhe will serve us in this mannen,Xoo.

ﬁatura11y, the kind of environment that will offer these oppbrtdnities, and also
serve the learning needs described earlier, providing each student with an oppoftunity
for discovering his own vehicle and route for learning, cannot be found in the conven-
tional classroom concept, with its rigid teaching format, its tendency to package ali
learning into convenient portions, its deification of the teacher, and its remoteness
from nature and sometimes the wholepurpose of learning. The Indian concept of education
demands the use of the total environment as the learning setting, with the indoor
classroom relegated to only selected uses.

The Indian children must be taken out of the mundane classrooms of today's schools

and placed in the familiar setting of their own communities. They must not in their
Jearning process, be segregated from the rest of their community, their own people,
or separated frpm_thejrve]ﬁérgLwhg_greth@W§earer§ of their knowledge. These children
must develop their own perspective, and perceive their own worid which'isrébmpéthTe

with their own existence.

For the sake of his total development, the child - or, for that matter, any person-
.must have a wide variationip his physical learning environment. The resource centre,
his advisors, his teachers, may be housed in one area but it musi be recognized that
the education of an individual cannot be confirmed to any one area. He must have the
freedom to seek answers for himself outside this storehouse of information. He must
have access to all the other sources of knowledge outside the Timiting environment
of the resource centre. There is a whole universe for the child to perceive, and
1imiting him to a manfmadg environment, segregating him from his fellow man, from
children younger than himse]f,mfrom children o]derthanhimsé]f, from his own brothers
and sisters, from his family, segregating him from his normal commun%ty 1ife and isolating
him with only a few members of his own age group in the limited environment of a



The human child abstracted from his natural
surroundings can not grow into full manhood.

The fragmentary nature of his development 1is,
therefore, not only a derogation of his person-
ality, but also a source of social disequilibrium.

- Sasadhar Sinha (A)
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classroom, is surely forcing upon him a very narrow concept of education. His
learning process must somehow be expanded into the whole span of his community 1ife,
so that it always retains its relevance to 1ife in his society.

When the children must be forced into a classroom for the use of educational media
facilities and so on, the experiences of the inside world must be a human environment,
not that of a distribution centre for bagfuls of information. It must be an extension
of the community environment around it, so that it does not alienate the students to

the learning process.

“

We must have our MAnooma,oqu schools, open Ainto the natural envirnonment. Our Indian
teachens must often fake us into nature's classroom and teach wus how Zo become seff-
sufficient human beings in harmony with the Grand Desdign of natire. For some tribes
among ws the purification ceremony is one of traditional nites fon making a man whole
and knowledgeable about himseld, his §eflow man and his universe around him. Tt has
been with ws for thousands o{ yeans and was faken away from us by the immighant culfure -
when we needed Lt most for our strhength. The people of those tnibes nealize that the
nituakl of the purifdication ceremony is fundamental to their cullure forn it allows each
man to §ind his own path, his own destiny, 1t is a source of hnowledge beyond the
scope of the neality and the undernsianding of the dominant cubture. I¢ is an effective
means of assisting us to survive foday just as it was effective in he,fija,éng us survive
and nature experiences that on this Land before Zhe coning of civilization. A sweat
Lodge in a sense, Like the many other nituals we have, 48 one o4 the Indian classrooms
with all the efements of the universe in Lift.

When we come to seanch within owwselves in this pruimeval enviromment, ithe quest ends
when the doon i opened fo the east and Light streams into the Lodge. We realize

Zhen zhat when we are in tune with ownselves knowledge s Like a Light §rnom the easZ,

a birth of a new day, with all its beauty. Therest of this awesome, fantastic worntd is
: opened to us Lo pe}nce,i,u.e, and the joy of being alive and being a part of our natural
envinomment takes on even gheaten meaning. The mundane probfems which created our
imbalance seem Like the mere stamping of children's feet, and we Laugh at owwselves and
be humblLe, and we Think how much they have Lost who do not heally see fhe wornld around
Zhem and Let petily conflicts desinoy thein happiness.
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Just as the traditional Tearning process is happening in all pafts of normal Indian
community life, with the active involvement of all people in the community, this new
‘resource centre must also be an intrinsic paft of the community it serves. The
learning process must not be restricted only to children but to all persons on the
reserve wishing to learn. Many Indian parents have thus far had 1ittle or no opportunity
to pursue a path of Tearning in the existing educational pattern, and many of these
people may wish to expand their knowledge in both the Indian and the western areas of
learning. 'Parents, who in the past were always devoted to the total education of
their children, will want now to be intimately involved with their development. Other
adults will wish to acquire the many branches of knowledge needed for them to functibn
usefully in the development of their communities. Such people must always have access
to whatever learning opportunities are availablein their own communities.

Since teaching will no longer be a one-wdy communication, with children helping
children, and adults learning so that they may later teach and develop their communities,
it can be said that everyone on the reserve could be a student and evéryone could be

a teacher. And since the process of human growth and development was never intended

to be taken place only during what are today prescribed as “school hours", this resource
centre will function at all times of the day. Thus this centre will break down the
traditional concepts of a school, by offering learning opportunities to all people,

all the time, in the.entire community. Even such facilities as gymnasiums, playfields,
auditoriums, eating places - normally provided separately for the "school" and for the
"Community” - will now be shared by the whole tribe, and differences between "students"
and the rest"Bfmthé*bebbie’éFé“éCén further broken down.

This resources centre will contain information related to the western culture, to at

" least the same extent found in western schools, so that the Indian will not be denied
.ény areas of know]édgé nbrma]ly available to the western children. 'Moreover, the

~ information must be available in the most suitable formats that have been developed in
- step with the latest and most effective means of communication in educational systems
today. The information should even extend beyond the confines of the people of Canada,
to include other cultures from around the worid. L
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Such a resources centre will naturally be of the size and scope needed for the community
it serves, and can grow as that community grows. There are however several bands that
are too small in number to need or be able to use the opportun1t1es offered by a large
resources centre. Such small bands of Indians, depending on the proximity of other
bands, will be afforded full access to the Targer resources centres of those nearby
communities, so that their size will not deny them facilities available to other Indians.
Thus the community-Tevel resources centre will serve basically to lay the foundation in
an Indian's educational process, so that, being equipped with a strong awareness of
an appreciation for his own culture and having-been introduced to some elementary

A

western subject matter, he may proceed to the further levels of learning with the
knowledge that his education will be of a definite value to him in nis total development.

Obviously, if such a philosophy of education is to be implemented, the community must
have total control over all decisions governing the nature and operation of its
education. The existing system of dependence upon decisions made by authorities
insensitive to the needs of Indians, must go, and Indians at the community level must
get organized for what is virtually a "self-government of education".

Each community must reassert the right to masterplan the development on its own land,

. and acquire the freedom to expend funds inways that best ensure implementation of

" those plans. Where resource personnel are required the leaders of the Indian comnunity
should be able to choose, hire and play - and thus influence the effectiveness of -

511 staff, teachers, administrators, consultants, and so on. These personnel will
function in roles that reflect the independence and self-sufficiency of the Band's
planning team: community development planners, economic advisors, educational planners,
program coordinators, curriculum planners, researchers, school teaching staff and principal
and architectural Consultants. With an adequate machinery of this nature, a band could
establish an educational committee and proceed systematfca1]y to develop its education

- framework.

The Tirst step in this process has to be the development and definition of a basic
philosophy of education in the community. This philosophy will refiect the aspiratibns
of the Indian people, and will help determipe the direction of all subsequent effort, it
must therefore be deve?oped with considerable attention to the attitudes and fee11ngs
among the people. Such a statement will also help point out the needs of a particular
peopie, in educational, as well as social, cultural, recreational and economic areas.
Surveys must be conducted on the reserve to determiné the full range of needs felt and
expressed among the people - and as a result of this effort there will emerge a picture
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of the nature of the goals the educational system must strive to reach.

Having related the goals of education to the needs of the community, people of a
reserve may draw up a comprehensive Tong-term plan for all subsequent development

in education and related areas, a plan that can then be further elaborated to the
level of a detailed masterplan for the school facility. Simultaneous effort in the
preparation of education pfbgrams can lead to the formulation of curriculums failofed
to the established educational needs. )

Such an approach to the setting up of schools and related facilities will ensure that,

planning is indeed geared to the ultimate welfare of the Indian community and the full

development of the Indian people.

The Nature of the Alberta Indian Education Centre

In order to implement the principles of education in Indian communities developed in
this document, certain major types of resources must be available within the province;
a sufficient supply of iearning programs ‘and their related resource material designed
for their usefulness to Indians; and the specific‘résoﬂrde people (from whatever

culture and with whatever backgrounds of knowledge and experience the needs indicate);

who wfll be working with the students and who alsomay be required to provide their
counsel to the local decision-makers. ‘

In Targe part these program resource materials, and resource people do not exist,ﬁgnd

obviously, most Indian communities cannot develop them on their own. The development
and supply of these resources are therefore one of the main areas of service to be
performed by the Alberta Education Centre.
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The Alberta Indian Education Centre will train personnel for the several areas of
service on the reserves. These persons may be seiected from both cultures, although
preference would be given to Indians from reserves whenever possible, This training
will enable these persons to serve the Indian communities and also assist in the
development of programs and resource materials on the reserves.

The Centre will develop among people from both cultures a knowledge and understanding
of Indians and Indian thought generally, through any of several avenues such as formal
and informal instruction, observation, association, field trips, and so on.

b}

‘The fact that the‘teacher knows the mother tongue of the students; and may lapse into
it depending upon the occasion, will exert a positive effect within the learning
environment: a respect for the students is demonstrated by the teacher in that he has
made the effort required to communicate with them in a sympathetic manner and in a
sense, on the same level; also some fundamental ideas may be best expressed in the
native language. These_effecté combine to increase the rapport between teacher and
students and the positive, amiable atmosphefe of the learning environment. This
element of teacher training will be specially useful for trainees who have a good
command of English but no knowledge of a native language. (Of course, since there are
several different Indian tongues within the Province, these persons might select and
Tearn the language spoken in the teaching area of their choice.) -

A good working knowledgg of the English language will also be developed among personnel
at the Centre. This e?ement-of training méy be primari1y di;écted to‘ﬁeréons who can
speak an Indian language, but will likely be relying on some western resource materials
in the local school; in order to properly interpret the western materials he must have

a good command of English.

Training will be offered in the Indian teaching methbdsénd*techniques and the application
of these in the teaching of western or other subject matter.

The Alberta Indian Education Centre could develop and supply éducational program models
to local and regional schools; models complementary to the learning patterns of Indian
students, and developed through consultation with educators from both cultures. These
hode?s, when formulated, would'guide the Centre in shaping resource materials. Resource
materials such as books, films, tapes, displays, and so on, will be prepared for, or
adapted to, the needs of Indian students.
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In 2 sense, the majority society is a society composed of strangers, due perhaps to

the very size of its population. Technical school, college and university entrance
personnel, as well as prospective emp1oyers, Se]dbm have personal knowledge of the

prior formal training of an individual. A standard method of documenting an individual's
formally acquired knowledge - in the past dsua]]y be means of examinations - is there-
fore useful, and is a sort of paéspoft for an individual seeking‘further education, or
employment outside of his own community. It is at this point in his education that
examinations become relevant to the Indian student. The Alberta Indian Education

Centre must therefore prepare examination models consistent with the educational

programs and resource materials, for suggested use in the community and regional'sthdo1s.

"Much of the work at the Centre will be in the area of research. This résearch and

its results, while primarily directed towards community and regional school use, will
also have secondary applications. The Centre's growing fund of knowledge relating to
Indian people gathered from the North American continent, including Alberta, will be
available to Indian people {and interested people from the dominant society) living
elsewhere in the country. These people may come to the Centre to index their knowledge
of the heritage of thought and knowledge of Indian people generally. As well, out-of-
province, or out-of-country Indians, Indians whose provinceé do not have a system of
education sympathetic to Indian people, may observe a viable, dynamic system of Indian
education, served by this Centre in action; they may thus return to their home and help-
initiate similar facilities and methods of Indian self-help.

We have much fo Leann abouf owf own nace, our own ornigin., We have much fo Learn {§rom
the other Indian people who inhabit this continent with us, and we need 1o furn cuwr eyes
outside from owr own people and Leann from Indian people on-every other pant of this
continent. We can Learn §rom them, we can undernsiand Them, because we are Indians foo
and thus through owr undesstanding and reconding of this knowledge, the immighant
people who co-exist with the aboriginal peoples o4 this conlinent can have a greaten

- underszanding of all oé‘uér Our knowledge could be made available to any aboriginal
ghoup coming fo the Centre from any Land, Zo study our methods and Leann how Zo survive
in thein own Lands.
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The Centre will evolve and grow and flourish out of the needs of the Indian cbm«
munities and as it grows, as it develops and -thrives, each community will have

the resources and personnel needed, so that each community may grow and thrive.

Fach Indian person and each Indian community needs the Centre, for it provides

them with the vehicle to develop in both cuitures. But the Centre can exist

and develop only out of the needs of the community, and therefore it must be
inextricably tied to each community that it serves. Just as the community schools
will be designed around a student-demand curriculum, the Centre will have to be
designed around the community-demand need, with community-demand programs and.community-
demand personnel. Thus the Alberta Indian Education Centre, besides being a central
repository of Indian knowledge and culture and dedicated to its preservation, will
als0 be dedicated to an active role in bettering the lot of_Indian people.

The whofe attitude and wornking philosophy of Zhe Alberta Indian Education Centre

will be Indian in spinit., The ways of knowledge of the Tndian people will be
encowraged here, and we will biing back some of our communifies that wandered off

the path of Indian knowledge. We wilf bring back o some of owr own communities

the knowledge of oun forefathers. The knowledge that we give our people from the
{acilities based in our communities, and the regional centres, and the Indian
Education Centre, will be a way of knowledge .in hawmony with the Tndian soul. I1f
will be a way of knowledse that ensures thatwe will Live in haumony with ouwrselves,
~with the envinonment, and with the people who share this Land withus. Ourn path of
knowledge, oux system of educat&on, our £eahn¢ng envinomment, will reflect the Indian
soul and will heﬁp ws deueﬁop into compﬂete human ba&ngé, Ainengihened in owrt wonth
as a people and hawnoniously blended into the colounful mosaic of Canadian sociely.
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PART 111 ~ RECOMMENDATIONS

As the course of this Report. will have demonstrated, any attempt to develop a
working philosophy for Indian education in the province - and thence a system of
educational facilities - must begin with a thorough understanding of the philcsophy
for 1iving of the Indians themselves, and of the ways in which the principles
underlying their 1ife-style influence their educational needs of today. Thus the
first parts of thisReport dwell at Tength on their CULTURAL TRADITIONS, the
CONFLICTS they have experienced in a confrontation with the dominant anglo society,
and on their search for 1ife in a "CULTURAL BALANCE" and a successful coexistence .
of both cultures. Accordingly, the recommendations presented in addition to
dealing with the imp]ementationiof an educational network, must also include

some areas of concern that are as important as those dealing directly with the
educational facilities themselves; the recommendations are therefore Tisted under
three headings: foundation; educational philosophy; and the educational network.

FOUNDATION -

1. The following aspects of the Indian culture must be realized as being
significant to a definition of their educational needs:

aj The 1iving conditions of the early Indians taught them to live
in compfete harmony with nature, and in a full realization of
the interrelatedness of all aspects of nature;

b) Traditionally the knowledge of the Indians was handed down from
one generation to the next; learning was a total experience which
involved all the human faculties and was an integral part of their
daily living experience; it never lost its relevance to the purpose
of 1ife as the Indian saw it. '
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c) The Indian philosophy for Tiving bears significant similarity to
those of the other ancient cultures of the worid, and therefore
cannot be discarded as being without considerable merit.

d) The Indian people enjoy a unique place in the world's history,
inasmuch as they are the only ancient people to have survived the
innumerable waves of natural and cultural shock through the ages
and remained reasonably unchanged. The merits of such a durable
culture might be searched for a clue, even to the betterment of
the worsening quality of 1ife generally, on this continent., -

2. In the development of an Indian educational philosophy it is necessary
to recognize two main areas in which the impact of the dominant culture has affected
the 1ives of Canadian Indians, and which may offer a clue to the basic goals oflndian
educational reform? '

a} The cultural heritage of the Indian and the Indian ways of life
have been suppressed and have therefore suffered deterioration
and change. Indians must strive to bring to their culture a new
and sound form consistent with its many traditional forms and yet
appropriate to the new "environment".

b} The present educational systems have proved to be inadequate
for the learning. needs of Indians, and their potential for a
total development has therefore been stifled.

EDUCATIONAL PHILOSOPHY

. 3. The basic purpose of Indian education in the province must be to restore
dignity to the individual Indian and to the Indian people.

4, The Indian recognizes the need to adapt to certain modern 1iving con-
ditions; the new educational system must prepare him to accomplish this without
surrendering the well-founded basic tenets of his philosophy.

‘e
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5. Indians must be allowed to develop as complete human beings in the
context of their own culture and where preferable, {hrough the medium of their
own languages. A knowledge of English will be acquired when necessary as a
tool for learning and for Tife in Canadian Society, not as the main medium of
Tearning.

6. Indian communities are recognizing thata large measure of self control
over their own lives may be achieved through the development of small and medium
sized industries as the Reserves, developed and operated by the Indians. Their
schools must therefore incorporate programs that prepare them for this aspect

- of community life. N e

7. The education of the Indians of the Province must be a comprehensive
and coordinated effort by all the Indians of Alberta; and Indians must control
their own educational systems. -

8. Both Indian and western teachers will be necessary in Indian schools -
Indian teachers, fully trained in the Indian way of know]edge, and knowledgeable
in Indian culture imparting Indian knowledge; and western teachers, trained to an
appreciatien of the Indian culture, imparting western subject matter in a manner
relevant to the Indian. L

9. The educational systemmust regard each child as an individual, with unique

" learning needs, and his educationmust relate to his specific needs,” ™ ~ =~ =~ 7
i0. This educational philosophy accepts the Indians as a nation of the worid,
with a heritage of knowledge comparable to that of the most ancient cultures of

- the world; their education must therefore equip them not only for living in Canada,
but for an understanding of their fellow peoples and cultures around the world.

1. . The Tearning process must not be confined to a conventional classroom;
terning must take place, when possibie, in an environment compatible with the
Indian's manner of upbringing. Rites that have traditionally been regarded as
part of the Indian's "path to knowledge" must be recognized-as such, and their
revival must be encouraged, )



40

12. Fach individual must be offered a freedom to chart his own course of
tearning that would be unique to educational processes in this country. A "free
school" concept must be adopted which tears down not only conventional concepts
of "school hours" and "text books", but also the traditional separations between
the "student" and the "community" - everyone may be a student, and everyone may
be a teacher.

- THE EDUCATIONAL NETWORK

13. Since Indian educational needs are felt in all areas of Indian life,
these needs must be met by a comprehensive network consisting of a wide range of
types of educational facilities.

14. Broadly, these types may be grouped under these headings:
“a} The community - level resources centres.
b} The Alberta Indian Educational Centre.

¢} Other special facilities to be developed as needs in special
fields are progressively felt. '

While the roles of the first two are dealt with in the following recommendations,
the nature of the special facilities must be developed only from newly realized
needs, as and when those needs are felt.

15, The role of the community-1eve1resourcescentres must include the
following:

a) -These centres. will be based in each community expressing a need
for sucha facility, and will cater primarily to the verj young
of that community, although each person in the community will
have access te its resources,
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b)

c)

d)

e)

)
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These centres will be totally "community shared facilities", with
no rigid definitions of "student” and "school boundaries”.

They will inculcate in the child an understanding of and respect
for the Indian culture, at the same time offering the child an
opportunity for education inthewestern subjects at par with that
found in leading schools of the dominant society.

Smaller communities can be assisted in ‘the area of resource ~
facilities and personnel by the efforts of Targer nearby Indian
communities, through a sharing of educational facilities in a
district.

These educational goals can be achieved only if control of its
education lies totally in the hands of each individual community;
each band must therefore develop the necessary organizational
machinery to determine, establishand govern its total educational
system.' ' '

. Such a machinery involves acquiring "in-house" expertise in all

areas of community and educational planning, and a decentrali-

- zation offundingtonmkethebandindependeht in this effort. A -

carefully planned. approach should then be adopted in ensurihg that
school. programs.and curriculums are tailored to fé?t needs,

The Alberta Indian Education Centre will serve the following functions:

a)

It will be dedicated to serving the varied needs of all Indian

" communities in Alberta, and its function will continually be

adapted in response to the varying felt needs of each community.



b)

o

d)

e)

f

g}

h)

42

It will develop and supbly educational facilities, resources,

and trained personnel beyond themeans of each of the other centres,
and in keeping with the latest developments in educational commun-
ications media.

It will prepare Indians wishing to enter the higher learning
institutions of the dominant society, by training them up to the
required academic level and certifying them at a Tevel of prof-
iciency consistent with the requirements of those institutions.

It will initiate exchanges of knowledge between the dominant and
the Indian cultures to encourage full mutual understanding to the
benefit of both,

It will be an effective means of conveying the needs of the
Indian people of the province to the Governments of Alberta and
Canada, where a concerted and joint effort by all.Indians of the
province is called for.

'

It will train both Indians and non-Indians for a wide range of

non-educational services both on the reserves and off, in roles

ranging from community service to professional consulting services.

It will serve as a major archives of all the Indians of the

Americas, to which people from all parts of the world may come
for an understanding of a culture comparable with those of the
most developed cultures of the world. '

Along with the other Indian places of Tearning in the provihce,
it wiil offer, for observation by the native peoples of several
countries, a unique working model of a viable,dynamic system of
native education, fully developed and controlled by the natives
themselves.
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PART IV - IMPLEMENTATION PROPOSALS

For the Alberta Indian Education Centre

*®

1t would not be easy to overemphasize the importance of the re!dtionéhip of fhe Aﬁﬁerta
Indian Education Centre to the community schools. This report has recommended that

the basic primary thrust of educational effcrt in the Province be at the level of the
Community School. If education pr1mar11y concerns the younger generat1on, then ali
moves in planning should be directed first towards the early establishment of educa-
tional facilities on the Reserves; and because of their mutual inter-dependence, the
AIEC will simultaneously need to be developed in order to fulfill its own role in the
educational system.

Indeed, since educational effort on the Reserves is already underway in some communities,
there is even now an urgent need for a functioning AIEC that can supplement the effort
of the smaller schools. It is necessary for the total concept of the Centre, therefore,
to be developed in phases so that its first phases may cater to the first felt needs of
Indian Communities. . o ' -

Following consistently, then, from the recommended roles of the Centre, its first
phase of development can be seen as performing the following functions:

. Training

Community schools will be developed -- and will begin to cater to the ?earning needs
of their people -~ at a faster pace than that at which the necessary personnel can be
trained at the Reserve and made available to the school. Each Reserve, further, will
not be Tikely to possess the facilities to undertake the training of the staff. The
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AIEC will be required to provide training facilities and equipment to undertake this
task. Consistent with the commitment to funétion‘in sympathy with the needs of the
Reserves, the Centre will have to ascertain these needs and provide the facilities

to train resource people for the Reserves. These facilities will serve such programs
as teachers training, language instruction, band scout training, leadership and com-
munity service training, life - skills counselling, and management skills.

Research

While the development of curriculums will be undertaken by each community to reflect
its needs, the Centre can provide not only a valuable foundation to such curriculum

. development, but also the research work to compile the necessary data on educational
and cultural matters. .Such research would furnish a wealth of material for the use

of a1l Indian communities.

Archives and Libraries

The compilation of data of historical and other significance'can form a skeleton of
the major archives envisaged for the Centre in its complete form. The provision,
therefore, of_éfééhtraTiéftﬁ{;gg;aﬁa”}ibraryAfdrwlndian know1edge can commence with
a limited facility right in the first phase.

Resource Materials Development

Both the volume, and the diverse and complex nature, of the resource materials needed

for education in the communities will require that materials development be undertaken

jbintiy by the reserves and the Centre; major work beyond the capability of community-
based facilities will be handled by the Centre.

Administrative Functions

The administrative plant of the Centre will have to grow constantly, in anticipation”
of the progressively expanding spectrum of the Centre's activities. The first re-
sponsibility of the administration will be the careful monitoring of community needs,
and maintaining strong channels of communication with each Reserve. -
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Social & Recreational Functions

It is expected that as the Centre grows, a small community will develop around it,
consisting of staff and their families. Amenities for this community will have to be
provided, such as housing, cultural and recreational outlets, food services, day care
and kindergarten centres, health facilities, and so on.

Based on a preliminary assessment of the needs for physfcal'faciiities generated by
these funct1ons, and in order to offer a preview of the scope envisaged for phase I°
‘of the Centre, the fol]ow1ng area summary is offered. An elaboration of this summary
must come, naturally, from a detailed operational program for the facilities, when the
functions of the Cehtre have been adequately crystallized. ‘

SUMMARY OF FACILITIES FOR PHASE ONE

Training Facilities

Classroom, instructors’ offices, laboratories seminar
and discussion rooms, miscellaneous service requirements _
such as storage spaces, maintenance shops, etc: ....... cee 6,160 Sqg. ft.

Research Facilities

Research workshops, workrooms, researcher's offices, display -
rooms, study areas, and support services: ........ enseanas .e - - 3,070 5q, ft.

"Archives & Library

Museum & archives, library, archivists' & Tibrarians' offices,
workrooms, display areas, support services: ..........c.eees 5,540 Sq. ft.
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Resource Materials Development Facilities

Audio-visual centre, workshops, offices, technical shops,

studios, Tibrary, support services: ....ccivvercccaconea 2,980 sq.

Administrative Facilities

Offices, clerical spaces, conference rooms, information and

miscellaneous storage rooms, support services: ........... 4,500 sq.

Housing, Social & Recreational Facilities’

Housing, day care centre, kindergarten & nursery, food services,

gymnasiums, medical and health facilities, Tounges, etc: ..... 49,200 sq.
Service Facilities
Janitorial rooms, mechanical room, Toading docks, etc. ...... 2,380 sq.

ft.

ft.

ft.

ft.

TOTAL PHASE ONE ........ 73,830 Sq.

ft.



¥

ouo sseyd Jo) Adeouod. e B

HoUvES3Y
TYNO)IYIUOTY

ONINIVEL

| MINTD
- $3MN0S3Y

. waLIUIdS

SAYIdSIQ

S30IAY3S
. Q004

+ §3AIRIUY







